
Sociology 574: Labor Market Inequality 
Spring 2016 
Professor Julie Kmec                     

 
Course Time:  2:50-5:50, Tuesdays  
Course Location: Wilson-Short 201 
 
Contact Information 
jkmec@wsu.edu  
Office Phone:  335-8760  
Office Location:  Wilson-Short 217 
Office Hours:  To be announced 
 
Course Overview and Objectives  
This seminar provides an overview of research on the topic of social stratification in U.S. workplaces. We 
concentrate on places of work because wage labor is the primary source of income for the majority of adults 
in the U.S.   Thus, labor market dynamics are a substantial piece of the puzzle regarding economic 
stratification.   Where we work also shapes our social identity; the work setting is a centerpiece of 
contemporary society so individuals’ experiences at work also inform our understanding of broader social 
dynamics outside of work.    

   
Most research on labor market stratification uses data about workers (e.g., their education, age, work 
experience) to test theories that attempt to account for race and/or sex differences in work outcomes.  While 
this body of research has confirmed an association between work outcomes and workers’ characteristics, it is 
limited in explaining labor market stratification because it fails to examine the mechanisms that produce 
variation in the amount of inequality across work settings.   The readings and assignments in this seminar 
reflect the assumption that we cannot understand ascriptive labor market inequality without examining these 
mechanisms.  To study these mechanisms, this seminar draws on literature from sociology, economics, 
management, psychology, and legal scholarship. 
 
Course Goals   
Students will: (1) will learn about mechanisms driving labor market inequality in the U.S., particularly as such 
inequalities occur in work organizations, (2) improve their research writing abilities, (3) enhance their research 
presentation skills, (4) expand their peer-reviewing skills, and (5) be capable of drawing connections between 
labor markets and their own sociological interests.  
 
Course Readings 
A collection of readings available in the course Blackboard space.     

Course Requirements  

General participation (see “My course teaching and learning strategies” below) (10%) 
 

Co-leading two (this number may change depending on class enrollment) class meetings. Each student will 
lead the discussion during one of the class sessions.  For your session, you will give a brief presentation 
summarizing the main arguments from the readings and provide an overview of common themes in the 
readings.  You should provide copies of a list of analytic and open-ended discussion questions covering the 
week's reading (e.g., contrasting different perspectives, analyzing underlying assumptions) which you will 
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distribute to the class. Following your presentation, you will facilitate the class discussion and encourage 
participation by other students.  Students will sign up to lead class in Week 1. (20%) 

 
An approximately 15-20 page term paper (see options below) on a topic related to the class due Tuesday, 
April 26 by 4pm. Paper topics must be approved in advance; you are responsible for discussing your topic with 
me by Week 6 of the semester. (40%).    

 
Option A: Pick at least 3 concepts discussed in the course readings (e.g., “gendered 
institution,”). Give examples of how these concepts have been used in sociological 
theory and research.  Cite the specific researchers who have used these concepts.  
Following this, critically analyze how researchers have built on or departed from the 
original use of these concepts.   
    
Option B: A journal-type article on a topic related to the study of the labor market, 
involving the analysis of data of your choice.  
 
Option C: A research proposal on a topic related to the study of labor markets (same 
as Option B but without the data analysis).  
 

Peer-review. You will write a review of another student’s draft of her/his paper and share comments one-on-
one with him or her in lieu of one class session near the end of the semester.  View this exercise as practice for 
reviewing articles and improving your academic writing. (12.5%) 
 
Oral presentation of paper to class during last weeks of the semester.   (12.5%) 
 

My seminar teaching and learning strategies 
This course is a seminar and so requires the fruitful exchange of ideas and information during the time we are 
together in class.  Here I have outlined, drawing heavily on Dr. Erin Kelly’s and Dr. Sally Kenney’s teaching 
strategies, my own strategy for conducting graduate seminars. 
 
First, this course requires your participation. We will spend the majority of our time reviewing and discussing 
the readings, although I will sometimes present additional information in class. You must come to class with 
the readings done – and done carefully. If you neglect that responsibility, the seminar will suffer. With 
responsible preparation, the seminar will be interesting and enjoyable. 
 
Here are some notes on participation that summarize my perspective on seminars and my hopes for our 
seminar: 

 

 I am committed to a mode of learning that is shared and collective. I want you to form a learning 
community for one another. You cannot do this if you are not prepared. 

 

 Contributing to class discussion can take a number of forms. You may answer a question that I ask. You 
may ask a question. You may comment on another person’s contribution. Or you may try to 
encourage others to speak. All of these are valuable contributions to class discussion. 

 

 At times, your experience may be important to share with the class. Personal experience should be 
relevant and central rather than tangential, or it is self-indulgent. It is OK to have an unexpressed 
thought. Merely speaking often rather than advancing the discussion will not result in a high grade. 



 

 

 

 

 Remarks that are dismissive rather than respectful of others’ views, like irrelevant comments or 
[excessive] personal reflections, can reduce your participation grade. Vigorous argument is 
encouraged to the extent that it contributes to our understanding without silencing others. Learning 
how to argue publicly about issues that matter most to us is an important political skill, much as we 
may have an aversion to conflict and arguing. Merely repeating one’s position at a higher volume 
should not be confused with vigorous argument. Thinking out loud, however, in response to 
questioning is strongly encouraged. You can change your position as many times as you wish, or try 
out different ones.  

 

 Some of you may be accustomed to lectures where you passively take notes. This is not my vision of 
graduate education; I am here to work through the material with you, and I ask you to take a lot of 
responsibility for your own learning.  

 

 What I seek to create is a setting where you can be free to ask questions without fear of censure or 
ridicule about what you found confusing in the reading, or what knowledge has been assumed that 
you do not have.  

 

 You are also free to express opinions, although you will be pressed to defend them. I will argue that 
some interpretations of the readings and the evidence supporting policies are better than others. You 
may challenge that position. But the class discussion should not be an “all positions are equally 
supportable” random chat session. As an educator, I do not believe such a discussion helps students 
learn (although I would urge you to talk about the material outside of class in whatever way you 
choose as often as possible)…I may challenge the positions students offer in class because I want you 
to defend them to the fullest rather than because I disagree with the position you are taking, and 
certainly not because I dislike you personally…I may call on you to offer your ideas on a topic because I 
like to hear from everyone. You should not regard it as a performance test. In my experience, 
students who do not volunteer their thoughts often have much to offer the class. I also have 
concluded that students often do not think they know the answer or have an opinion until they are 
called upon to give one, and then they surprise themselves. 

 

 I also believe that I can only be an effective teacher if I know what you are thinking and where you are 
struggling with the material or argument. I welcome your thoughts regardless of whether they are 
the perfectly constructed answer to the question because they help me to focus the class discussion 
in a way that will be most helpful to learning. 

 
How will we create a lively seminar?  

 We will all come to class ready discuss the readings. 

 The notes you keep on readings will encourage you to think through the readings and plan what you 
might ask or say during class. 

 A student (or two) will serve as the facilitator for each class meeting. This person will bring a list of 
discussion questions and comments to class and she/he will be willing to step in when discussion 
slows or needs a change in direction.  

 
And all of the other things you need to know… 
If you violate standards of conduct set forth by me and/or the university, I will assign you an “F” for the course 
(a sanction allowed by WAC 504-26-405).   I will report all instances of violations of academic integrity, no 
matter how minor, to the Office of Student Conduct. Violations of standards of conduct include, but are not 



 

 

 

limited to: use of unauthorized materials in taking quizzes, tests, or examinations, or giving or receiving 
unauthorized assistance by any means, including talking, copying information from another student, using 
electronic devices, or taking an examination for another student; use of sources beyond those authorized by 
the instructor in writing papers, preparing reports, solving problems, or carrying out other assignments; 
acquisition or possession of tests or other academic material belonging to a member of the university faculty 
or staff when acquired without the permission of the university faculty or staff member; unauthorized 
collaboration on assignments; intentionally obtaining unauthorized knowledge of examination materials; 
unauthorized multiple submission of the same work; fabrication, which includes, but is not limited to:  
submitting a false excuse for absence or tardiness or a false explanation for failing to complete a class 
requirement or scheduled examination at the appointed date and time, engaging in any behavior for the 
purpose of gaining an unfair advantage specifically prohibited by a faculty member in the course syllabus or 
class discussion, and plagiarism (presenting the information, ideas, or phrasing of another person as the 
student's own work without proper acknowledgment of the source. This includes submitting a commercially 
prepared paper or research project or submitting for academic credit any work done by someone else. The 
term "plagiarism" includes, but is not limited to, the use, by paraphrase or direct quotation, of the published 
or unpublished work of another person without full and clear acknowledgment. It also includes the 
unacknowledged use of materials prepared by another person or agency engaged in the selling of term papers 
or other academic materials). See WAC 504-26-010 for additional violations, 
http://apps.leg.wa.gov/wac/default.aspx?cite=504-26-010).  
 
I am committed to providing assistance to help students living with disabilities be successful in this course. 
Reasonable accommodations are available for students with a documented disability. Please go to the Access 
Center during the first week of the semester to seek information or to qualify for accommodations. All 
accommodations MUST be approved through the Access Center (509-335-3417). 
 
WSU is committed to maintaining a safe environment of its faculty, staff, and students.  The university has 
developed a resource to ensure this safety, the Campus Safety Plan (http://safetyplan.wsu.edu).  It contains a 
listing of university policies, procedures, statistics, and information relating to campus safety, emergency 
management, and the health and welfare of the campus community.   In addition, the WSU emergency 
management website provides additional campus safety information.  All students are requested to become 
familiar with the WSU ALERT system (http://alert/wsu.edu) and read about warning and emergency 
notifications.  All students are requested to register their emergency contact information for the Crisis 
Communication System.  If you need help or have questions call 335-7471 or visit http://oem.wsu.edu. 
 
Grading:* 
Letter Grade Percentage *A grade represents my best professional evaluation of a 

piece of work.  It neither is, nor can be, a judgment about 
the person who submitted the work.  
 
 
   

A 94-100% 
A- 90-93% 
B+ 87-89% 
B 84-86% 
B- 80-83% 
C+ 77-79% 
C 74-76% 
C- 70-73% 
D+ 67-69% 
D 60-66% 
F 59% or below 
 

http://apps.leg.wa.gov/wac/default.aspx?cite=504-26-010
http://safetyplan.wsu.edu/
http://alert/wsu.edu
http://oem.wsu.edu/


 

 

 

Course Schedule (may change, changes announced in class and/or by email) 
 

Week 1, January 12:  Introduction   

Reskin, Barbara F. 2003. “Including Mechanisms in Our Models of Ascriptive Inequality.” American Sociological 
Review, 68: 1-21.  

 
Week 2, January 19:  Social Psychological Accounts of Inequality  
Baron, James N. and Jeffrey Pfeffer.  1994.  "The Social Psychology of Organizations and Inequality."  Social 

Psychology Quarterly 57:190-209.  
 
Heilman, Madeline.  2012.  “Gender Stereotypes and Bias.”  Research in Organizational Behavior 32:113-35.  
 
Martell, Richard F., Cynthia G. Emrich, and James Robinson-Cox. 2012. “From Bias to Exclusion: A Multilevel 

Emergent Theory of Gender Segregation in Organizations.” Research in Organizational Behavior 32: 
137-162.  

 
Tomaskovic-Devey, Donald. 2015. “The Relational Generation of Workplace Inequality.” Social Currents, In 

press. 
 
Week 3, January 26:  Stereotypes, Taste Discrimination, and Statistical Discrimination  
Browne, Irene and Ivy Kennelly.  1999.  “Stereotypes and Realities:  Images of Black Women in the Labor 

Market.  Pp. 302-326 in Latinas and African American Women in the Labor Market edited by Irene Browne. 
New York:  Russell Sage.   

Pager, Devah, and Lincoln Quillian.  2005. “Walking the Talk? What Employers Say Versus What They Do.” 
American Sociological Review 70: 355-380.  

Correll, Shelley J, Stephen Benard, and In Paik. 2007. “Getting a Job: Is There a Motherhood Penalty?” 
American Journal of Sociology 112: 1297-1338.  

Tilscik, Andras. 2011. “Pride and Prejudice: Employment Discrimination against Openly Gay Men in the United 
States.” American Journal of Sociology 117: 586-626. 

 
Week 4, February 2:  Evaluation at Work 
Emilio J. Castilla. 2011. "Bringing Managers Back In: Managerial Influences on Workplace Inequality." American 

Sociological Review 76: 667-694. 
 
Joshi, A., Son, J., & Roh, H. 2015, "When can women close the gap? A meta-analytic test of sex differences in 

performance and rewards." Academy of Management Journal, In Press. 
 
Rivera, Lauren. 2015. “Go with Your Gut: Emotion and Evaluation in Job Interviews.” American Journal of 

Sociology. 120: 1339-89. 
 
Martell and Leavitt. 2002. “Reducing the Performance-cue Bias.” Journal of Applied Psychology.  
 
Week 5, February 9:  Social Networks and Labor Market Outcomes  
McGuire, Gail M. 2002. “Gender, Race, and the Shadow Structure: A Study of Informal Networks and 

Inequality in a Work Organization.” Gender & Society 16:303-322.  

http://asr.sagepub.com/content/76/5/667.abstract


 

 

 

 
Rubineau, Brian and Roberto M. Fernandez. 2015. “Tipping Points: The Gender Segregation and Desegreating 

Effects of Social Networks.” Organization Science 
 
Smith, Sandra Susan.  2005.  “Don’t Put My Name on It: Social Capital Activation and Job-Finding Assistance 

among the Black Urban Poor.”  American Journal of Sociology 111:1-57.  
 
Bellivaeu, Maura A. 2005. “Blind Ambitions? The Effects of Social Networks and Institutional Sex Composition 

on the Job Search Outcomes of Elite Coeducational and Women’s College Graduates.”   Organization 
Science 16:134-150. 

 
Week 6, February 16:  Organizational Demography and Threat/Status Competition  
Reskin, Barbara, Debra McBrier, and Julie Kmec.  1999. “The Determinants and Consequences of the Sex and 

Race Composition of Work Organizations.”  Annual Review of Sociology 25:335-61.   
 
Cobble, Dorothy Sue.  1991.  "Drawing the Line."  Pp. 216-42 in Work Engendered edited by Ava Baron.  Ithaca, 

NY:  Cornell University Press.  
 
Semyonov, Moshe, Rajiman, Yom-Tov. 2002. “Labor Market Competition: Perceived Threat and Endorsement 

of Economic Discrimination against Foreign Workers in Israel.” Social Problems 49: 416-431.  
 
Week 7, February 23:  Organizational Demography, Sex Labeling, and Inter-group Processes   
Kanter, Rosabeth Moss. 1977. “Some Effects of Proportions on Group Life: Skewed Sex Ratios and Responses 

to Women” American Journal of Sociology 82: 965-990.   
  

Allmendinger, Jutta and J. Richard Hackman. 1995. "The More, the Better? A Four-nation Study of the 
Inclusion of Women in Symphony Orchestras." Social Forces 74: 423-60.  

Turco, Catherine.  2010. “Cultural Foundations of Tokenism: Evidence from the Leveraged Buyout Industry" 
American Sociological Review 75: 894-913. 

Week 8, March 1:  Unequal Impact of “Neutral” Organizational Practices 
Miller, Shazia, and James E. Rosenbaum. 1997. “Hiring in a Hobbesian World: Social Infrastructure and 

Employers’ Use of Information.” Work and Occupations 4: 498-523.   
 
Kim, Marlene.  1999.  “Inertia and Discrimination in the California State Civil Service.”  Industrial Relations 

38:46–68.   
 
Skuratowicz, Eva, and Chip Hunter. 2004. "Where Do Women's Jobs Come From? Job Resegregation in an 

American Bank." Work and Occupations 31:73-110.  
 
Rivera, Lauren A.2012. “Diversity within Reach: Recruitment versus Hiring in Elite Firms.”  The ANNALS of the 

American Academy of Political and Social Science 639: 71-90.  
 
Week 9, March 8:  Remedial Organizational Structures  
Bielby, William.  2000. “How to Minimize Workplace Gender and Racial Bias.” Contemporary Sociology 29: 

120-29.  
 

http://people.umass.edu/budig/Smith2005.pdf
http://people.umass.edu/budig/Smith2005.pdf
http://cooley.libarts.wsu.edu/jkmec/542/Skuratowicz&Hunter.pdf
http://cooley.libarts.wsu.edu/jkmec/542/Skuratowicz&Hunter.pdf


 

 

 

Goldin, Claudia and Cecilia Rouse. 2000. “Orchestrating Impartiality: The Impact of Blind Auditions on Female 
Musicians.”  American Economic Review 90(4):715-741.   

 
Kalev, Alexandra, Frank Dobbin, and Erin Kelly. 2006. "Best Practices or Best Guesses? Assessing the Efficacy of 

Corporate Affirmative Action and Diversity Policies." American Sociological Review 71:589-617. 
 
Emilio J. Castilla and Steve Benard. 2010. "The Paradox of Meritocracy in Organizations." Administrative 

Science Quarterly 55: 543-576.  
 
Week 10, March 22:   Law & Labor Markets 
Schultz, Vicki and Stephen Petterson. 1992. “Race, Gender, Work and Choice: An Empirical Study of the Lack of 

Interest Defense in Title VII Cases Challenging Job Segregation.” University of Chicago Law Review. 
 
Bisom-Rapp, Susan. 1999. "Bulletproofing the Workplace: Symbol and Substance in Employment 

Discrimination Law Practice." Florida State University Law Review 26:959-1038. (read pages 959-977, 1039-
1042; skim pages 1018-1038) 

 
Edelman, Lauren B., Linda H. Krieger, Scott R. Eliason, Catherine R. Albiston, and Virginia Mellema. 2011. 

“When Organizations Rule: Judicial Deference to Institutionalized Employment Structures.” American 
Journal of Sociology 117.  

 
Week 11, March 29:  Peer Review of Papers 
 
Week 12, April 5:  Organizational Mobility  
Gorman, Elizabeth H., and Julie A. Kmec. (2009). "Hierarchical Rank and Women’s Organizational Mobility: 

Glass Ceilings in Corporate Law Firms." American Journal of Sociology 114: 1428-1474. 
 
Bidwell, Matthew. 2012. “Paying More to Get Less: The Effects of External Hiring versus Internal Mobility.” 

Administration Science Quarterly.  
 
TBA 

 
Week 13, April 12:  Redesigning and Redefining Work 
 Moen, Phyllis, Erin L. Kelly, and Rachelle Hill. 2011. “Does Enhancing Work-Time Control and Flexibility Reduce 

Turnover? A Naturally-Occurring Experiment.” Social Problems 58: 69-98. 
 
Christine L. Williams, Chandra Muller, and Kristine Kilanski. 2012. “Gendered Organizations in the New 

Economy.” Gender & Society 26: 549-573.  
 
Ely, Robin, and Deborah Meyerson. 2010. “An Organizational Approach to Undoing Gender: The Unlikely Case 

of Offshore Oil Platforms.” Research in Organizational Behavior 30: 3-34.  
 

Weeks 14-15, April 19, 26:  In-class presentations of papers 

 
Final Papers Due:  Tuesday, April 26 by 4pm

http://www2.johnson.cornell.edu/publications/asq/toc122010.html


 

 

 

Tips for co-leading a class 

Class leaders are responsible for digesting all the reading for the session and co-leading a discussion (with the 
professor) that will: Provide an organizing framework for classroom discussion of theories and empirical 
research; Compare & contrast (as appropriate) theories or lines of empirical research; identify patterns or 
findings that have been encountered by the researchers in the assigned readings, and identify interesting 
propositions that now need to be studied within this topic area. 
 
Some basic questions to get you started include: what is the theoretical model tested in the paper? Does the 
author offer convincing rationales for the hypotheses? How confident are you in the stability of findings?  
Might boundary conditions exist?  What additional research questions in this topic area can be generated (i.e., 
directions for future research)?  
 
DO NOT summarize readings.  We’ve all just read them!  
 
Tips for peer-reviewing  
DO… 
•think about your favorite articles and what made them strong and compelling to you. 
• set yourself a specific amount of time for reading the manuscript (60-75 minutes). 
• set yourself a specific amount of time for writing your comments (60-90 minutes, and some time to reread 
and think it over after writing). 
• mark the manuscript, if it helps you to read and comment efficiently.  
• spend the first paragraph of the review focusing on the strengths and contribution you see. The author 
should at least feel certain you understand what s/he was trying to do. 
• state what you think the paper is “really about” or what the author seems to want to do (sometimes this is 
the most helpful part of a review, for an author who is “too close” to the work). 

 be principled, fair, and generous with praise when it is warranted 
DON’T… 

 drive yourself crazy with “Can this paper be saved?” reasoning. 
• copyedit, or rewrite the manuscript 
• produce a detailed summary of the entire manuscript. 

*modified from “A ‘do’ and ‘don’t’ list for manuscript reviewing for Gender & Society” by Lisa Brush (August 
1999) 

 



 

 

 

ARTICLE TITLE: 
AUTHOR: 
PUBLICATION DATE: 
DATE DIAGRAMMED: 
 
1. RESEARCH QUESTION ADDRESSED 
 
 
 
2. HOW THE STUDY IS PACKAGED AS IMPORTANT 
 
 
 
3. HYPOTHESES TESTED 
 
 
 
 
 
4.    A.  DEPENDENT VARIABLES 
 
 

       B.  INDEPENDENT VARIABLE 

 
 

       C.  CONTROL VARIABLES 

 
 
5. DATA AND UNIT OF ANALYSIS 

 
 
 

6. AUTHOR’S MAIN CONCLUSIONS 
 
 
 
 
 
 
 
 
7.  IDEA(s) FOR FUTURE RESEARCH 

 
 


